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Organizing Topic: Goal Setting and Attainment (The skill of determining

how you are going to accomplish what you want - setting the goal, plan for implementation and measuring success.) 
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Title: In Control of My Goal






 ASPIRE

Target Level: High School 


Sample Related GPS: See page 4

Objectives: 

· Define the word goal.


· Discuss the importance of goals. 


· Distinguish between long and short-term goals. 


· Choose a goal. 


· Identify what you want to learn, what you already know, what you need to change and what you can do to make it happen. 


Prerequisite Understandings/Knowledge/Skills: 

· Understanding the difference between long and short-term goals. 


· Distinguishing between idealistic and realistic goals (provide examples of each). 


· Using specific language in setting goals. 


Materials Needed: 

· Self determination model Phase I worksheet (attached) 


· Written examples of long and short-term goals 


· Video clips or stories of goal setting (from “I’m Tyler,(www.imtyler.org) “October Sky,” “Radio,” “The Ron Clark Story,” (video/book, etc.) 


· Bulletin board materials (colored paper, pencils) 


Time Frame: One to two 90-minute periods. 


Lesson Procedure - Large Group:

1. Brainstorm ideas about the definition of a goal. Look up the dictionary definition of a goal. 

2. Develop a class definition of “goal.” 


3. Create a bulletin board around the class definition of “goal.” 


4. Using the list you have compiled of short term and long term goals, define and distinguish the difference between long and short-term goals. 

5. Ask students to brainstorm a list of goals common to high school students and write each goal on index cards. From these cards, sort the goals into short term and long term. 

6. Help (if necessary) each student choose a short-term goal that can be achieved within a grading period, and a long-term goal that the student can achieve by graduation (such as a post-secondary goal). 

7. Write each goal on a graphic organizer and post on the bulletin board, separating by short and long-term goals. 

8. Complete the Phase One Self-Determination Model worksheet. 


Specific Options for Differentiating this Lesson 

· Use picture system to identify various goals. 


· Scribing for students. 


· Use video clips and stories relevant to setting goals. 


· Model goals for students using a real goal that the teacher is working toward. 

Evaluation: 

· Weekly journaling. 


· Private teacher conferences to evaluate progress.


Extending Understanding: 

· Continue this lesson for Phase II (Take Action) and Phase III (Adjust Goal or Plan). 


· How setting goals can assist you throughout life. 


Sample GPS:


SSCG6 The student will demonstrate knowledge of civil liberties and civil rights. (a-e)

SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions.


ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g)

ELA9C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,b)

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g)

ELA10C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,b)

ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g)

ELA11C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,b)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g)

ELA12C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,b)

Questions for Self-Directed Learning Model of Instruction


Phase I: Set a Goal 


(What is my goal?) 


· What do I want to learn? 


· What do I know about it now? 


· What must change for me to learn what I don't know now? 


· What can I do to make this happen? 


Phase II: Take Action

Phase III: Adjust Goal or Plan

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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  Title :   Introduction to Self - Determination       Target   Level:   Hi g h School       Sample GPS:   See page s 4  -   5       Objectives:     1.   Stud e nts will be able to define self - determination .     2.   Stud e nts will explain the be nefits of self - determination as related to  life,   work   and   school .     3.   Stud e nts will recognize and communicate their abilities .         Prerequisite   Understandings/Knowledge/Skills:        Overall   individual   perception   of   disability   and   the   impact   it   has   on   the   student’s   life .         Materials   Needed:        Chart   paper        Markers        Graphic organizers A and B (Attached)       Worksheets:   We   All   Have   Challenges;   My   Abilities   (Attached)     Timeframe :   90   minutes                
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Title: Introduction to Self-Determination


Target Level: High School

Sample GPS:  See pages 4 - 5

Objectives:


1. Students will be able to define self-determination. 


2. Students will explain the benefits of self-determination as related to life, work and school. 


3. Students will recognize and communicate their abilities. 


Prerequisite Understandings/Knowledge/Skills: 


· Overall individual perception of disability and the impact it has on the student’s life. 

Materials Needed: 


· Chart paper 


· Markers 


· Graphic organizers A and B (Attached) 


· Worksheets: We All Have Challenges; My Abilities (Attached)


Timeframe: 90 minutes


Lesson Procedure: 

1. Teacher introduces the concept of self-determination. The teacher begins by asking the student: “What does it mean to be determined?” The teacher may use other words, or explain that making a determination is making a decision. Next, ask students: “If you go to a self-serve restaurant, who will get your food to you?” “If a person is self employed, who do they work for?” Stress to students the fact that the word “self” refers to the individual. When we talk about self-determination, we are talking about ways that you (individuals) can make decisions for yourself. Explain to students that being self-determined means that you know about yourself, your goals and the supports you will need to reach your goals. Next, teacher distributes Graphic Organizer A, “Self-Determination Means…” As teacher supplies the components, students complete the organizer. 

2. The teacher then explains that knowing yourself involves knowing about your strengths and challenges. Next, discuss the fact that some people, young and old, are good readers while others are challenged in reading. Some love to work math problems, and it is easy for them. Others don’t like math and have trouble adding, subtracting, multiplying and dividing numbers. Some people like playing a musical instrument, while others struggle with this. Help students to understand that part of what makes each person unique and different is the way they learn. Emphasize the fact that not all people learn the same way or can learn at the same pace or are able to learn the same information. Learning differently, however, does not mean that you are dumb. It does mean you need to find a learning strategy that works for you. Distribute worksheet handout, “We All Have Challenges.” Generate a discussion about the major categories of disabilities (learning disabilities, emotional disabilities and intellectual disabilities). Work with the class to fill out the worksheet; develop simple descriptions of each disability and discuss some ways that each disability might impact someone’s life. 

3. Generate a discussion about each component of self-determination. Hand out Graphic Organizer B, “The Benefits of Self-Determination”. Have students think about the benefits of being self-determined. Use their responses to fill in the boxes, or use the completed example to give them responses to place within the boxes. 

Lesson Procedure (con’t): 

4. Generate a discussion stressing the importance of the many gifts we all have even though we may have areas of challenge. Review Graphic Organizer A (“Self-Determination Means”) to remind students they need to know their abilities – the things they are good at doing – as well as their challenges. Distribute the worksheet “My Abilities.” Provide ample time for students to independently list their abilities; provide assistance only after they have been able to generate some ideas on their own. Ask for volunteers to share their lists. 

Specific Options for Differentiating this Lesson: 

· Use icons/pictures to create a collage showing strengths and challenges.


Evaluation: 

· Teacher checks for understanding through student participation in discussions about the benefits of self-determination and in student recognition of their individual strengths and challenges 


Extending Understanding: 

· Have student research famous people with disabilities. Information about famous people with disabilities can be found at the following websites: 


o www.iidc.indiana.edu/cedir/kidsWeb/fpwdinfo.html 


o www.familyvillage.wisc.edu/general/famous.html 


· Have students create a PowerPoint report on a disability category to share with the class 

Sample GPS: 


ELA9RC3 The student acquires new vocabulary in each content area and uses it correctly. (a-c)

ELA9W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a,b,d,f,g)

ELA9C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats.  (a-c)

ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA10RC3 The student acquires new vocabulary in each content area and uses it correctly. (a-c)

ELA10W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a,b,d,f,g)

ELA10C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats.(a-c)

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA11W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a,b,d,f,g)

ELA11C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken 

formats. (a-c)

Sample GPS (con’t): 


ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA12W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure.  (a,b,d,f,g)

ELA12C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats. (a-c)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

My Abilities

List at least seven things you do well (Example: I have good computer 


skills). Be sure to think of areas of your life both in school and out of school.


1.


2.


3.


4.


5.


6.


7.


We All Have Challenges!


Three major categories of disabilities are: learning disabilities; emotional


disabilities; and intellectual disabilities. 


1. Listen as your teacher provides a description of each disability and then use your own words to fill in a description below. 

2. Next, during class discussion, explore some of the impacts each 


disability has on a person’s life, both in school and out. Use your own words to fill in some thoughts about how disabilities impact a person with each of the disabilities. 

Learning Disability


Definition: 


How a person’s life is impacted:


Emotional Disability


Definition: 


How a person’s life is impacted:


Intellectual Disability


Definition: 


How a person’s life is impacted:


Graphic Organizer B

The Benefits of Self-Determination




Having your


voice heard 








The Benefits of

Self-


Determination 







Reaching


goals 


Graphic Organizer B

The Benefits of Self-Determination








        The Benefits of


Self-

Determination 








Graphic Organizer A

“Self-Determination Means…”









     Self-

            Determination

       Means… 








Graphic Organizer A

“Self-Determination Means…”






     Making


     good 


     choices








    Knowing 


     your 

     abilities & 

     challenges









      Knowing 

      your 

      interests

Making the



grade 



































Being self-



sufficient 







Knowing 



that 



making U-



turns is 



okay 























Knowing



yourself 







































































Planning



and 



setting 



goals 























Having a 



voice at 



IEP 



meetings



























Knowing



your 



dreams 







Self-



Determination



Means 







































Knowing 



your 



accommo



dations 











Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.   
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Target Level: High School 


Sample GPS:  See page 3

Objective: 

· Student will independently select electives of interest to complete their course of studies. 

Prerequisite Understandings/Knowledge/Skills:

· Knowing elective options that are available 


· Identifying individual interests 


· Interest Inventory 


Materials Needed: 

· Program of Studies Handbook (one per student). 


· Knowledge of requirements/credits for graduation. 


· List of extra curricular clubs and organizations available on campus. 


· Knowledge of extra costs or fees for participation in electives/ clubs/organizations. 

· Four year student plan of classes for diploma option, pre-filled out with required classes and blanks for electives. 


Time Frame: 30 minutes/day for five to six days.


Lesson Procedure: 

1. Ask guidance to present on required and elective classes offered on campus. Hand out Program of Studies handbooks and four-year plans.


2. Invite guest speakers from various clubs and organizations to speak to the class.

3. Students should observe five to ten offered electives of their choice. 


4. Have the students review their most interesting electives and choose one for further research. Create a PowerPoint or poster on possible related jobs and present to the class. 

5. Students complete their four-year plan. 


Specific Options for Differentiating this Lesson: 

· Encourage students to attend their school Elective Fair or Club Day.


· Lessons presented provide multiple options for differentiating. 


Evaluation: 

· Student constructed four-year plan and amended as appropriate. 


· Student schedule of electives. 


· Teacher constructed scoring rubric for PowerPoint or poster. 


· Summarize a club or organization of interest from presentation.


· Evaluate memberships in club/organization participation. 


Extending Understanding: 

· Student can use the information in transition plan in their IEP. 


· Participate in certification of identified fields of employment through electives. 

Sample GPS:

SSCG6 The student will demonstrate knowledge of civil liberties and civil rights. (a,c,e)


SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions.

ELA9W3 The student uses research and technology to support writing. (f)

ELA10W3 The student uses research and technology to support writing. (f)

ELA11W3 The student uses research and technology to support writing. (g)

ELA12W3 The student uses research and technology to support writing.(h)


Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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Target Level: High School 


Sample GPS: See page 3

Objective: 

· The students will define short and long-term goals in specific terms and identify steps to achieve goals in measurable terms. 

Prerequisite Understandings/Knowledge/Skills: 

· Define and provide examples of specific measurable goals.


· Awareness of time frames. 


· Awareness of realistic goals. 


· Completed Interest Inventory such as Virginia Career View www.vaview.vt.edu/ or www.kuder.com. 

Materials Needed: 

· Goal Setting Web handouts (attached) - paper copy and transparency 


· Individual career assessment results 


· Highlighters 


Time Frame: Two 45-minute sessions. 


Lesson Procedure: 

1. Start by asking, “What are some goals that 9th (10th, 11th, 12th) grade 


students have in common?” 


2. Brainstorm. Write goals on the board and determine which goals are 


long-term vs. short-term goals. 


3. Have the students highlight strong areas on their individual Career 


Assessment result report. 


4. Introduce a web diagram as a tool for setting goals. (The diagram should 


read short-term goal in the center of diagram one and long-term goal in 


the center of diagram two. In the outer sections of each diagram: Steps 


to achieve goal; What I want/need to reach goal; Barriers; and Timeframe.

   See attached handout. 

5. The teacher models the use of the diagram using an overhead 


transparency.


6. Encourage student response and participation to complete diagram. 


7. Students will complete individual web diagram.


Specific Options for Differentiating this Lesson: 

· Invite prior student as a guest speaker to help students understand goal setting. 

· Use a stair-step diagram instead of a web diagram. 


· Have a list of sample goals for students to choose from. 


Evaluation: 

· As a means of closure, students will summarize goals and get feedback from other students. 

· Update progress and goals every six weeks by marking each step of the goal as “complete” using a checkmark or a star for steps still in progress.


Extending Understanding: 

· Students will write a paragraph titled: “My Life at the Age of Twenty-Five” based on findings of goal-setting activity. 

Sample GPS:

BCS-BCP-9. Students will understand the laws and licenses involved in multimedia production.  (a-d)

BCS-CMW-3. Students will examine the professional and ethical issues involved in the use of computer technology. (a,b,e,f,g)

BCS-CA1-1. Students will understand and apply the social, legal, and ethical issues related to technology used in personal and professional endeavors. (a-i)

BCS-CA1-5. Students will use database software to create, edit, and publish industry appropriate files. (a-i)



Steps to achieve goal What I want/need to reach goal 






Short-Term Goal 






Barriers Time Frame 




Steps to achieve goal What I want/need to reach goal 






Long-Term Goal 






Barriers Time Frame 


Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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Title: Important Words Used in My IEP


Target Level: High School

Sample GPS: See page 4

Objective: 

· Student will understand, be able to articulate and apply definitions of terminology used in the IEP. 

Prerequisite Understandings/Knowledge/Skills:

· Knowledge of the concept of an IEP 


· Ability to access information through research 


Materials Needed: 

· “I’m Determined! Understanding and Preparing for My IEP” booklet and student’s current IEP 

· Dictionaries 


· Text books or web sites with IEP terminology 


· “Important Words” organizer 


· Chart paper/markers 


· Self-sticking note pads 


Time Frame: Two 45-minute sessions


Lesson Procedure: 


1. Have students look at their individual IEP and mark words they do not understand, using self-sticking note pads. 

2. As a whole group, have students share their words in a round-robin fashion as teacher records word on board or chart paper, tracking number of times words are repeated. Probe with questions until allwords on organizer are listed.

3. On the “Important Words” organizer, ask students to describe on the top line of each block in the second column what they know about each term. 

4. Divide the class into groups of two, assign each group a term. Have groups record the following on chart paper. 

i. Term 

ii. Definition(Students look up definition, explanation and/or 

example for each term) 


iii. Explanation of term in their own words 


iv. Give an example 


v. Draw a picture, symbol of graphic 

5. Post chart paper on wall and conduct a gallery walk by asking students to take their organizers on clipboards (optional), walk around and record definitions, explanations and/or examples and sketch picture, symbol or graphic for each term. 


6. Ask students to create “similar concepts” analogies for each word. An example might be “My diploma status is like planning a car trip. I must know where I want to go before I can begin taking care of all of the details required to get there.” 

Specific Options for Differentiating this Lesson: 

· Read IEP to students and ask to give a signal when a word is unfamiliar.


· Scribing for students. 


· Pictorial “similar concepts” analogies. 


· Act out analogies. 


Evaluation: 

· Check organizer for completeness and accuracy. 


· Have students participate in the IEP development and meeting process to demonstrate mastery of IEP terminology. 

Extending Understanding:


· Using the entire IEP document, develop a comprehensive list of additional terms and go through lesson again with different words. 

· Use technology to create a brochure. 


· Have students lead IEP meeting to demonstrate mastery of the concepts. 

Sample GPS:


ELA9RL5 The student understands and acquires new vocabulary and uses it correctly in reading and writing. (c)

ELA9RC2 The student participates in discussions related to curricular learning in all subject areas. (c)

ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (b,c,g)

ELA10RL5 The student understands and acquires new vocabulary and uses it correctly in reading and writing. (c)

ELA10RC2 The student participates in discussions related to curricular learning in all subject areas. (c)

ELA10RC3 The student acquires new vocabulary in each content area and uses it 


correctly. (c)

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (b,c,g)

ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (b,c,g)

ELA11W2 The student demonstrates competence in a variety of genres.  (b,e,f,g)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (b,c,g)

ELA11W2 The student demonstrates competence in a variety of genres. (b,g,h,i)


“Important Words in the IEP” Organizer

		Words used in IEP process


picture/symbol

		Description and/or explanation in your own words

		Example or graphic



		

		Dictionary or expert definition

		



		1. Present Level of Performance

		

		



		2. 

		

		



		3. IEP (Individual Education Plan)

		

		



		4. 

		

		



		5. Post Secondary Goals




		

		



		6. 

		

		





“Important Words in the IEP” Organizer (con’t)

		7. Services




		

		



		8. 

		

		



		9. Assessment Status

		

		



		10. 

		

		



		11. Accommodations

		

		



		12. 

		

		



		13. Annual Goals

		

		



		14. 

		

		





“Important Words in the IEP” Organizer (con’t)

		15. Transition Service Plan

		

		



		16. 

		

		



		17. Student Supports and Related Services

		

		



		18. 

		

		



		19. Transfer of Rights

		

		



		20. 

		

		





Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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  Target   Level :   Hi g h School       Sample   GPS :    See  page 4       Objectives:        Define   rights,   self - advocacy and lead ership .        Students will understand the importan ce   of self - advocacy .        Stud e nts will practice responsibility by informing teachers about their  accommodations and the supports that they need .        Stud e nts will practice self - advocacy through role playing .        Stud e nt s will use appropriate language and tone in asking for  accommodation s .       Students will advocate for themsel v es both in the school environment  and/or   work   setting.     Prerequisite   Understandings/Knowledge/Skills:      Be   able   to   explain   their   disability .        Understan d   the   concept   of   a   “right.”        Be   familiar   with   their   accommodations/modifications.      Materials   Needed:        Stud e nt IEPs       List of rights unde r   IDEA       List   of   questions   (Teacher - created   handout   of   IDEA   truths   and   myths)        Pencil   and   paper        Possible guest student p an e l   to   discuss self - advocacy      Resource:      Guests   from   school   and   community   (possibly   former   special   education   students, local business owners,   etc.) .         Time   Frame:   Three 90 - minute class   periods.    
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Organizing Topic: Self-Advocacy and Leadership (Skills necessary to be

 able to speak up or defend a cause or person.) 


Title: It’s My Right!
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Target Level: High School 


Sample GPS:  See page 4

Objectives: 

· Define rights, self-advocacy and leadership. 


· Students will understand the importance of self-advocacy. 


· Students will practice responsibility by informing teachers about their accommodations and the supports that they need. 

· Students will practice self-advocacy through role playing. 


· Students will use appropriate language and tone in asking for accommodations. 

· Students will advocate for themselves both in the school environment and/or work setting.

Prerequisite Understandings/Knowledge/Skills:

· Be able to explain their disability. 


· Understand the concept of a “right.” 


· Be familiar with their accommodations/modifications. 


Materials Needed: 

· Student IEPs 


· List of rights under IDEA 


· List of questions (Teacher-created handout of IDEA truths and myths) 


· Pencil and paper 


· Possible guest student panel to discuss self-advocacy 


Resource:


· Guests from school and community (possibly former special education students, local business owners, etc.). 

Time Frame: Three 90-minute class periods.


Lesson Procedure - Large/ Small/Individualized Groups: 

1.   Ask the students to brainstorm responses to: “What is a right?” Use this list to spark a discussion about student rights under IDEA. have students respond to IDEA Truths and Myths handout. 

2.   Have the students next discuss the word “responsibility.” What are their responsibilities? Use this discussion to move into the topic of self-advocacy. 


3.   Define self-advocacy and brainstorm examples; discuss its importance.


4.   Develop a list of locations and situations of when they will use self-advocacy. 

5.   Model appropriate and inappropriate ways of self-advocating (if possible, have a panel of students who have graduated. The panel should discuss personal stories of how they advocated for themselves, what worked for them, what did not work). 

6.   Role-play some examples of self-advocacy situations that could have turned out better. Ask students to figure out a more effective way to approach the scenario. 

7.   Using their IEPs, students will list and explain their accommodations and modifications in their own words. 


8.   Students will practice explaining their accommodations and needed supports with a student partner. 

9.   Invite two to three general education teachers into the classroom to allow students to practice self-advocacy skills and receive feedback. 

10. Students will identify possible situations where they may need to advocate for themselves in the classroom. Ask them to then advocate for themselves in one of those class situations. 

Lesson Procedure - Large/ Small/Individualized Groups: 

11. Assign students to choose a staff member to explain their disability and accommodations to and receive feedback. The teacher should respond to these questions: 

a. Did the student help you understand their disability? 

b. Did the student explain his/her strengths and challenges in the subject you teach? 

c. Could the student identify needed accommodations and explain why they are needed? 

d. What could the student do to help you and other teachers better understand their disability and how they can be successful in school? 

12. Have a business owner speak to students about job expectations (behaviors/getting help that they need on the job, etc.) and the appropriate ways of advocating for themselves on the job. 

Specific Options for Differentiating this Lesson:

· Invite a variety of school/community guests into the classroom to allow students to practice their skills and receive feedback. 


· Take students into the community to practice self-advocacy skills. 


· Have students work with a partner or small group to practice self-advocacy skills. 

Evaluation: 

· Receive feedback from teachers and peers. 


· Student will explain their disability with accommodations and modifications. 

Extending Understanding: 

· Role play a variety of life situations where students will use self-advocacy skills. 


Sample GPS:

SSCG6 The student will demonstrate knowledge of civil liberties and civil rights. (a-e)

ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,f,g,h,i)

ELA9C1 The student demonstrates understanding and control of the rules

of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken 

formats. (a)

ELA9RL5 The student understands and acquires new vocabulary and uses it correctly in reading and writing. (c )

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g,h,i)

ELA10C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken

formats. (a)

ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g,i)

ELA11C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken

formats. (a)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (c,e,g,i)

ELA12C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken

formats. (a)

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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      Target   Level:   Hi g h School         Sample   GPS :   See p age  5     Objective:          To enable students to assume a more meaningfu l role in the transition    planning process by identifying personal characteristics/options .       Prerequisite   Understandings/Knowledge/Skills :        An experience with simple decision making.        An understanding of the concept of cause and effect.      Provide backgroun d knowledge as necessary.     Materials   Needed:          Four boxes with a variety of pictures/words appropriate for each  category (see Anticipatory Set for categories).   Depending on class  size, you may   need several of each.  Some examples:       o   Box   #1   –   math, science , writing, reading, sports, building  objects.   o   Box #2  –   house, apartment, tr a iler, dorm room, at the beach   o   Box #3  –   play sports, coo k ing, reading, computer    o   Box   #4   –   teach, work with computer, work in a restaurant,  plumbing, nurse, childcare       Transition   Cha rt (attached) for   each student        Copies of LeDerick Horne’s poem , “Dare to Dream”   ( www.tcnj.edu/~technj/20 0 5/daretodream.ht m )       “Rhyme, Reason, and Song, ”   poetry b y   LeDerick Horne CD   ( www . horneonline . com/poet )      Time   Frame:   90   minutes .   


Microsoft_Word_97_-_2003_Document9.doc
[image: image1.wmf]

Revised: 10/15/2010



Organizing Topic: Decision Making (The skill of choosing among 


     more than two known options.) 


Title: Deciding My Dreams 





ASPIRE

[image: image2.png]AN\ 74

GEORGIW

DEPARTMENT OF

EDUCATION







Target Level: High School 


Sample GPS: See page 5

Objective: 

· To enable students to assume a more meaningful role in the transition 


planning process by identifying personal characteristics/options. 


Prerequisite Understandings/Knowledge/Skills:

· An experience with simple decision making.  

· An understanding of the concept of cause and effect.

· Provide background knowledge as necessary.

Materials Needed: 

· Four boxes with a variety of pictures/words appropriate for each category (see Anticipatory Set for categories).  Depending on class size, you may need several of each.  Some examples:  

· Box #1 – math, science, writing, reading, sports, building objects.

· Box #2 – house, apartment, trailer, dorm room, at the beach

· Box #3 – play sports, cooking, reading, computer 

· Box #4 – teach, work with computer, work in a restaurant, plumbing, nurse, childcare 

· Transition Chart (attached) for each student 

· Copies of LeDerick Horne’s poem, “Dare to Dream” (www.tcnj.edu/~technj/2005/daretodream.htm) 


· “Rhyme, Reason, and Song,” poetry by LeDerick Horne CD (www.horneonline.com/poet) 


Time Frame: 90 minutes. 

Lesson Procedure: 


Anticipatory Set/Introduction:

1. Teacher provides four boxes labeled as follows:

a. Things I am good at doing.

b. Where I see myself living.

c. Things I like to do for fun.

d. Job/Jobs I would like to have. 

2. Each student is given a “Transition Chart” worksheet.

3. Students will pick one picture/item out of each box that appropriately represent them.

4. Students will place each picture/item they chose in the corresponding box on their worksheet.

5. Students will share what they have chosen with their classmates. 

Lesson: 


1. Teacher will conduct a group discussion by asking the following questions: 


What is transition?


What do you think these objects/pictures on your chart represent?


Why did you choose what you did?


How can you achieve your goals?

2. Teacher will give copies of poem, “Dare to Dream”, to students.  Teacher will play an excerpt from poem by LeDerick Horne.  Teacher will then read entire poem and have the students read stanzas from the poem. Teacher will then discuss the poem, specifically the merger of “who you are and who you want to be, making the vision and the reality-one”.

3. Teacher will lead discussion on skills needed to achieve goals.  The poem lists skills such as:

a. Communication

b. Commitment to self

c. Taking a first step

d. Judging yourself by a different standard 


Specific Options for Differentiating this Lesson: 

· Rebus copies of the poem (representation of words in the form of pictures/symbols created by Boardmaker).

· Non-linguistic representation of the concept (ex: pictures, graphs, charts, graphic organizers, etc.). 

Evaluation: 

· What is one thing you can do to achieve one of your goals? Students will write/communicate their decision on the bottom of their worksheet. 


Extending Understanding: 

· Teacher will discuss that different jobs require different skills learned in 


school such as writing, communicating, mathematical thinking, problem 


solving and reading. Ask: What do you have to do in these areas to 


achieve your goals? 

SAMPLE GPS


SSCG6 The student will demonstrate knowledge of civil liberties and civil rights. (a-e)

SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions. 

ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA9C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,e)

ELA9RC3 The student acquires new vocabulary in each content area and uses it correctly.  (a-c)

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA10C2 The student demonstrates understanding of manuscript form, realizing that different forms of writing require different formats. (a,e)

ELA10RC3 The student acquires new vocabulary in each content area and uses it correctly.  (a-c)

ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

Name: ___________________Date:______________________ 


Transition Chart Worksheet

		Things I am good at doing…

		Where I see myself living…






		Things I like to do for fun…

		Job/Jobs I would like to have…








Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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    Target   Level:   Hi g h School       Sample   GPS :   See  page s   4   and 5     Objectives:          To increase student self - ad vocacy skills.      To explore specific aspects of positive communication skills, including    tone of voice, appropriate timing and body language.      To practice using appropriate self - advocacy.      To identify student’s support systems, both in and out of school.     Pre requisite   Understandings/Knowledge/Skills:          Knowledge of IEP c o mponents, including transition section, strengths and    weaknesses, goals and accommodati o ns .       Self - Definition of self - advocacy.      Self - awareness (goals, future plans, etc.).     Materials Needed :          “ Dare   to   Dream ”   by   LeDerick   Horne   (available   in   print   at     www.tcnj.edu/~technj/2005/daretodream.ht m   and on his CD, “ Rh y me,   Reason and Son g ” )        Advocacy scenarios/situations   for role play or discussion       Self - Advocacy   Checklist (attached)      Speak Up mnemonic p oster      S et   Up an appointment      P lan what you will say      E valuated your tone and body language      A dvocate appropriately       K now where to find support      U   are your biggest fan      P ractice standing up for yourself      Time   Frame:   At least three   45  -   60 minute sessions.    
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Target Level: High School 

Sample GPS: See pages 4 and 5

Objectives: 

· To increase student self-advocacy skills.

· To explore specific aspects of positive communication skills, including  tone of voice, appropriate timing and body language.

· To practice using appropriate self-advocacy.

· To identify student’s support systems, both in and out of school.

Prerequisite Understandings/Knowledge/Skills: 

· Knowledge of IEP components, including transition section, strengths and 


weaknesses, goals and accommodations. 


· Self-Definition of self-advocacy.

· Self-awareness (goals, future plans, etc.).

Materials Needed: 

· “Dare to Dream” by LeDerick Horne (available in print at 


www.tcnj.edu/~technj/2005/daretodream.htm and on his CD, “Rhyme,


Reason and Song”) 


· Advocacy scenarios/situations for role play or discussion 


· Self-Advocacy Checklist (attached)

· Speak Up mnemonic poster

· Set Up an appointment

· Plan what you will say

· Evaluated your tone and body language

· Advocate appropriately 

· Know where to find support

· U are your biggest fan

· Practice standing up for yourself 

Time Frame: At least three 45 - 60 minute sessions.

Lesson Procedure: 

1. Review prior knowledge of self-advocacy and set timer for three minutes.

Each student should write down words related to self-advocacy.  Compile list on the board.  Ask the students to complete a short self-advocacy checklist and discuss their response in pairs and then share with the larger group.

2. Introduce “Dare to Dream” by LeDerick Horne.

a. Read poem or play audio version while students follow along on printed copy.

b. Ask students to identify how Horne addresses self-advocacy in his poem.  List their comments.

3. Have the students learn the mnemonic, SPEAK UP. Ask the students to 


identify situations/scenarios in which they would need to self-advocate. 


They can refer to the checklist to think up possible scenarios. Have the 


students develop a real-life situation and apply SPEAK UP to assist in a 


plan of action for being a self-advocate. Students could videotape their 


role play. 


Specific Options for Differentiating this Lesson: 

· Listen to sections of the Horne poem, stopping to answer the following prompting questions: Advocacy 

· Who are the two beautiful people mentioned by LeDerick? 


· What is the life changing journey LeDerick wants you to take? 

· What is LeDerick’s “job” in helping you reach your dreams? 

· Why does he make a reference to Harriett Tubman in his poem?

· What does LeDerick “dare” you to do? 

· Provide scripted scenarios related to self-advocacy for the students to examine instead of having them develop scenarios based on their 

experiences. 


Evaluation: 

· Ask the students to complete the checklist again six to eight weeks after the initial lesson to see if their self-advocacy skills have improved at school and in the community.

· Ask the students to identify areas where they sill experience self-advocacy challenges and have the work together to develop ways to address these challenges.  Repeat the evaluation process in another six to eight weeks. 

Extending Understanding: 


· The students will demonstrate self-advocacy skills in a school setting using SPEAK UP as the model. 

SAMPLE GPS:

ELA9RC2 The student participates in discussions related to curricular learning in all subject areas. (a-e)

ELA9RC3 The student acquires new vocabulary in each content area and uses it correctly. (a-c)

ELA9LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA10RC2 The student participates in discussions related to curricular learning in all subject areas.  (a-e)

ELA10RC3 The student acquires new vocabulary in each content area and uses it correctly. (a-c)

ELA10LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA11LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

ELA12LSV1 The student participates in student-to-teacher, student-to-student, and group verbal interactions. (a-j)

SSCG6 The student will demonstrate knowledge of civil liberties and civil rights.

SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions.

SSUSH5 The student will explain specific events and key ideas that brought about the adoption and implementation of the United States Constitution. (c,d)

SSUSH7 Students will explain the process of economic growth, its regional and national impact in the first half of the 19th century, and the different responses to it. (c,d)

SAMPLE GPS (con’t):


SSUSH8 The student will explain the relationship between growing north-south divisions and westward expansion. (a)

SSUSH9 The student will identify key events, issues, and individuals relating to the causes, course, and consequences of the Civil War.  (e)

SSUSH10 The student will identify legal, political, and social dimensions of Reconstruction. (c)

SSUSH22 The student will identify dimensions of the Civil Rights Movement, 1945-1970. (a-e)

SSUSH23 The student will describe and assess the impact of political developments between 1945 and 1970. (b)

Dare to Dream by LeDerick Horne

Retrieved from: www.tcnj.edu/~technj/2005/daretodream.htm 

We are gathered here today 


to bear witness, 


to bear witness to the union 


of two beautiful people 


Yes, today is the day that we merge 


who you are 


with who you want to be, 


making the vision 


and the reality – one 


An integration 


born of communication 


and made tangible 


by your commitment to yourself 


Now, I know some of you might be afraid 


but don’t let cold feet 


stop you from jumping the broom, 


from taking the first step, 


from beginning a journey 


that will transform your life 


Yes, I know some of you might be afraid, 


But see, it’s my job 


- to show you that better days are coming 


Yes, it’s my job 


- to be Harriet Tubman like 


with my movements and verse 


So if I have to steal a way 


just for us to make a way, then Star 


I’ll be the first one with his hand in the 


cookie-jar of self-advocacy, 


I’ll use these sticky fingers 


to pick-pocket the pocket of 


self-determination, 


And if I got to grand-theft-auto 


the Mercedes-Benz 


of a quality-education, 


then they might as well leave the doors 


unlocked and the keys in the ignition 


‘cause I’m gone in 60 seconds 


and ain't NOTHING, and I mean NOTHING 


standing in my way 

Self-Advocacy Checklist 










I know and can explain my 

strengths to others. 

I know and can explain my 

weaknesses to others.

I tell teachers and/or work 

supervisors what I need to be 

successful. 

I ask for help and support 

when I need it. 

I can state what I want to 

learn and do when I graduate.

I can explain how I learn best 


and what does not help in 

learning. 

I speak confidently and 

respectfully when talking to 

others. 

I know how to solve problems 

that come up in life. 

I know how to get information 

to make decisions. 

I know my rights and 


responsibilities as a person 

with a disability. 




Adapted from the Transition Planning Inventory Self Determination/Self-Advocacy 


Checklist, by G. Clark and J. Patton, 1998. 

You see, it’s my job 



to unlock doors 



unshackle minds 



break through glass ceilings 



motivate, inspire, and challenge you, 



-I’m here to challenge you 







And so I dare you, 



- I dare you to sit in your seat 



and not feel moved 



by the testimonies of these brave souls, 



who come before you as examples of excellence 







I dare you, 



- I dare you to look in the mirror 



without imagining, 



see yourself as yourself 



A diamond, that might need a little polishing, 



but whose beauty has always existed 







I dare you, 



- I dare you to step, 



bounce and move to your own rhythm 



excite minds 



in time 



we’ll redefine the system 



I write lines 



designed to embrace and kiss, 



plus supercharge like imports strapped with 



nitrous, 



this is a revolution 



a fight for inclusion 



segregation is no solution 



Brown vs. Ed is how I'm provin' 



we deserve the best 



nothin’ more and nothin’ less 



every child gets left behind 



when all we focus on are tests 







And so I dare you, 



- To judge yourselves by a different standard, 



to lift as you climb, 



to fight like gladiators 



to become master and commander 



of your own beautiful minds 



And above all else, 



I dare you to dream – dare to dream y’all







School Home/Community 



Don’t Know 



Yes No Yes No 







Y N Y N DK 







Y N Y N DK 







Y N Y N DK 











Y N Y N DK 







Y N Y N DK 







Y N Y N DK 











Y N Y N DK 











Y N Y N DK 







Y N Y N DK 







Y N Y N DK 











Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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    Target   Level:   Hi g h School         Sample   GPS :   See  p age  3       Objectives:          Develop understanding of strengths/weaknesses.      Develop understanding of personal values.      Develop understanding of future goals.      Be able to determine what accommoda tions are needed to  address areas of need.      Be able to explain their disability.       Prerequisite   Understandings/Knowledge/Skills:          Have an understanding of disability.      Have an understanding of a Present Level of Performance  (PLOP).    Using a Power Point or p oster board, explain how a PLOP  communicates self - knowledge.        Materials Needed :          Video of young person with disability, e.g., “I’m Tyler”      Self Awareness Map handout (attached)      Magazine/pictures       Time   Frame :   Two to three weeks.  
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Organizing Topic: Self-Awareness and Self-Knowledge (The 


     skills of knowing one’s own strengths, 


     weaknesses, abilities and limitation AND 


 knowing how to use these unique

 attributions to beneficially influence one’s

 own life.) 
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Title: Get to Know Me 





ASPIRE

Target Level: High School 


Sample GPS: See page 3

Objectives: 

· Develop understanding of strengths/weaknesses.

· Develop understanding of personal values.

· Develop understanding of future goals.

· Be able to determine what accommodations are needed to address areas of need.

· Be able to explain their disability.

Prerequisite Understandings/Knowledge/Skills: 

· Have an understanding of disability.

· Have an understanding of a Present Level of Performance (PLOP).  Using a Power Point or poster board, explain how a PLOP communicates self-knowledge. 

Materials Needed: 

· Video of young person with disability, e.g., “I’m Tyler”

· Self Awareness Map handout (attached)

· Magazine/pictures

Time Frame: Two to three weeks.

Lesson Procedure: 

1. Self Listen to a speaker with a disability or watch a video such as “I’m Tyler” (www.imtyler.org) or “What the Silenced Say: An evening with Jonathon Mooney” or other video related to disability.

2. Complete the Self-Awareness Map using words, pictures, magazine collage, etc.  Teacher will need to provide instruction on filling out the map.

3. Ask for volunteers to share their map with the class. 

4. Students will use their map to help write their PLOP.


Specific Options for Differentiating this Lesson:

· Self Show a movie on a student with a disability like “Simon Birch” or “Max the Mighty”.

· Differentiate worksheet by using computer, enlarging spaces for pictures, using a whiteboard, Smartboard or Mimio.

Evaluation: 


· Student uses all completed activities to develop PLOP in IEP. 


Extending Understanding: 

· Read PLOP in the IEP meeting. 


Sample GPS: 

SSCG6 The student will demonstrate knowledge of civil liberties and civil rights. (a,d,e)

SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions. 

ELA9W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA9W2 The student demonstrates competence in a variety of genres. (all elements). 

ELA10W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA10W2 The student demonstrates competence in a variety of genres. (all elements) 

ELA11W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA11W2 The student demonstrates competence in a variety of genres. (all elements) 

ELA12W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA12W2 The student demonstrates competence in a variety of genres. (all elements) 

Self Awareness Map 






Challenges Strengths 






Who am I? 






What’s important to me? Future Goals 


Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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Organizing Topic: Goal Setting and Attainment (The skill of
determining how you are going to accomplish

what you want (setting the goal, plan for
implementation and measuring success.)

Title: Go After Your Goal

Target Level: High School

Sample GPS: See page 5

Objective:

Identify future goal (vocational, educational, leisure, etc.).
Set the steps for goal attainment.

Research each step and identify if the step can be successfully
completed.

Set a timeline for goal achievement.

Prerequisite Understandings/Knowledge/Skills:

Know likes/dislikes and strengths/weaknesses.
Understand the definition of a goal.

Materials Needed:

Three ring binder for each student

Goal Setting Graphic Organizer (attached)
Examples of Goals handout (attached)
Computer and/or poster board

Pictures

Any other item needed to research goal or steps in goal

Time Frame: One grading period.

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers — I'm Determined Project. 2010
ASPIRE Student Led |EP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Office of Special Education Programs,
United States Department of Education and is a collaboration with the Georgia Councit on Developmental Disabilities.
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Lesson Procedure:

1. Start with a free write or discussion using the following question:
a. What is the difference between a wish and a goal?
b. Do you agree or disagree: It is better to set easier goals then
to risk failure by setting higher goals?
c. What’s the difference between failing and being a failure?
d. What are some good ways to deal with disappointments?
e. How do you define success?

2. Use the “Examples of Goals” handout to discuss goals with students.
Have students identify a goal they would like to achieve.

3. Determine steps in reaching the goal. Use the *Reach for Your Goal”
graphic organizer.

4. Sequence steps in proper timeline to reach goal. Students could
make a timeline with register tape or use software such as Timeliner.

5. Start Using resources, examine each step individually to answer the
following questions:
a. WhatHow long will this step take?
b. Can I successfully complete this step?
c. What supports will I need to complete this step?
d. Do I need to rethink my goals?

6. Start Compile information into presentation (PowerPoint, chart,
paper, poster, portfolio).

7. Place project in a transition portfolio/notebook that the student wil
take with them after high school.

Specific Options for Differentiating this Lesson:

Start Date progression of each step in goal, getting positive
reinforcement for completing each step through presentations to
class or administrators, charting or reward of choice.

Present goal and steps IEP meeting.

Have examples of different goals available (see attached sheet).

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers — I’m Determined Project. 2010
ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant {SPDG), Office of Special Education Programs,
United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.
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Evaluation:

Start Oral presentation to class and or IEP meeting of completed
project on goal and steps to attain goal.
Actual completion of set goal (when appropriate timetable).

Extending Understanding:

Address questions such as:
a. Can you use these steps for other goals in your life?
b. What are the benefits of making goals?
c. What happens if you can not complete one of the steps in your
goal?
d. What will you do?

Examples of Goals:

Vocational

Fill out a job application

Get a job application

Complete a resume

Complete vocational/technical courses
Get a raise at current employment
Obtain a part time job

Job shadow

Contact DRS

Contact Community Services Board

goooooood

Educational

Graduate with chosen diploma option

Raise grades in course

Complete vocational sequence

Pass EOCT

Make decision about future educational plans

Lead my IEP meeting

Visit a college campus

Get a certain grade in a specific class

Take SAT prep course

Register for the SATs

Apply for college

Complete financial aid

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers — I'm Determined Project, 2010
ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Office of Special Education Programs,

United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.
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Community

0 Volunteer

O Get a photo ID card

O Visit various businesses and jobs

Personal

[0 Get driver’s license

O Open a bank account

0 Go to prom

0 Live in apartment or on your own
0 Buy a car

O Join a club at school

O Join a sport

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers —'m Determined Project. 2010
ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Office of Special Education Programs,
United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.
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Sample GPS:

ELA9W1 The student produces writing that establishes an appropriate
organizational structure, sets a context and engages the reader, maintains
a coherent focus throughout, and signals closure. (a-g)

ELA9W2 The student demonstrates competence in a variety of genres.
(b,d,e)

ELA9LSV1 The student participates in student-to-teacher, student-to-
student, and group verbal interactions. The student.

ELA10W1 The student produces writing that establishes an appropriate
organizational structure, sets a context and engages the reader, maintains
a coherent focus throughout, and signals closure. (a-g)

ELA10W2 The student demonstrates competence in a variety of genres.
(b,d,e)

BCS-BCP-10. Students will understand hardware, software, and the
preparation needed to create a multimedia presentation for business or
personal use. {(a,b,e,qg)

ELA11W1 The student produces writing that establishes an appropriate
organizational structure, sets a context and engages the reader, maintains
a coherent focus throughout, and signals closure. (a-g)

ELA11W?2 The student demonstrates competence in a variety of genres.
(b,f,g,1)

BCS-BCP-11. Students will use multimedia software to effectively produce
a variety of personal and business media-rich projects. (a,b,¢,f,i)

ELA12W1 The student produces writing that establishes an appropriate
organizational structure, sets a context and engages the reader, maintains
a coherent focus throughout, and signals closure. (a-g)

ELA12W?2 The student demonstrates competence in a variety of genres.
(b,g,h,m)

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers —'m Determined Project. 2010
ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant {SPDG), Office of Special Education Programs,
United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.
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Reach for Your Goal

Graphic Organizer

Goal

Action Steps | 1.

10.

Target Date

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers — I'm Determined Project. 2010
ASPIRE Student Led IEP initiative is funded by the Georgla State Personnel Development Grant (SPDG), Office of Special Education Programs,
United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.
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    October 2010             Organizing   Topic:   Self - Advocacy   a n d Leadership   (Skills   necessary   to   b e     ab l e   to   s pe a k   u p   o r   d e fe n d   a   cause   or   person.)         Title :   I Am in Charge                  
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      Target   Level:   Hi g h School           Sample   GPS :   See p age s   3  -   4       Objectives:          Student appropriate ly requests accommodations .        Student adequatel y   explains their learning styl e (s) .      Prerequisite   Understandings/Knowledge/Skills:          Student must ha ve   knowledge of their preferred method of lea r ning .       Stud e nt must ha ve   knowledge of the accommodations that  make them   successful   in   the   classroom .         Materials Needed :          Sample   of   Student   IEP   on   PowerPoint        Sample   of   Accommodations   page   on   PowerPoint        Web sites of student led IEPs   and accommodati o ns for resources       Blank IEP for student draft       Learning   Styles   Inv entory        Overheads   or   handout   of   learning   strategies   for   each   of   the   learning   style s .         Time   Frame :   30 minutes per week for   six weeks.        


Microsoft_Word_97_-_2003_Document1.doc
[image: image1.wmf]

October 2010







Organizing Topic: Self-Advocacy and Leadership (Skills necessary to be

 able to speak up or defend a cause or person.) 


Title: I Am in Charge







 ASPIRE
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Target Level: High School 


Sample GPS: See pages 3 - 4

Objectives: 

· Student appropriately requests accommodations. 


· Student adequately explains their learning style(s). 


Prerequisite Understandings/Knowledge/Skills: 

· Student must have knowledge of their preferred method of learning. 


· Student must have knowledge of the accommodations that make them

successful in the classroom. 


Materials Needed: 

· Sample of Student IEP on PowerPoint 


· Sample of Accommodations page on PowerPoint 


· Web sites of student led IEPs and accommodations for resources 


· Blank IEP for student draft 


· Learning Styles Inventory 


· Overheads or handout of learning strategies for each of the learning

styles. 


Time Frame: 30 minutes per week for six weeks.


Lesson Procedure: 

1. Administer a Learning Styles Inventory such as Assessing My Multiple Intelligences, by National Dropout Prevention Center at Clemson University, 1995; www.rrcc-online.com/~psych/LSInventory.html; www.trenholmtech.cc.al.us/LEC/LearningStyles.htm), or the inventory found at http://www.ldpride.net/learning-style-test.html. 

2. Have students construct a web map of strengths and weaknesses using a computer program (Inspiration) or with pencil/paper. 

3. Display overheads of learning strategies for each learning style (or distribute handout). 

4. Ask the students to group themselves according to learning style and prepare a skit to explain their learning style to the class. 

5. Have students role play their learning style to another student, teacher or others. 

6. Have students design an explanatory PowerPoint or video of their individual learning style and accommodations needed for success to present to each teacher. This could be used at an IEP meeting. 

Specific Options for Differentiating this Lesson: 

· Use of different graphic organizers and technology such as Inspiration.


· Lessons provide different options of differentiating the lesson. 


Evaluation: 

· Evaluation would be observation of student ability to communicate. 


· Teacher constructed scoring rubric to evaluate Power Point or video. 


Extending Understanding: 


· Student present information in IEP meeting. 


Sample GPS:

SSCG7 The student will describe how thoughtful and effective participation in civic life is characterized by obeying the law, paying taxes, serving on a jury, participating in the political process, performing public service, registering for military duty, being informed about current issues, and respecting differing opinions.


ELA9RL1 The student demonstrates comprehension by identifying evidence (i.e., examples of diction, imagery, point of view, figurative language, symbolism, plot events and main ideas) in a variety of texts representative of different genres (i.e., poetry, prose [short story, novel, essay, editorial, biography], and drama) and using this evidence as the basis for Interpretation.  2ND group (a-c)

ELA9W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA9W3 The student uses research and technology to support writing.(f)

ELA9W4 The student practices both timed and process writing and, when applicable, uses the writing process to develop, revise, and evaluate writing. (a-e)

ELA10RL1 The student demonstrates comprehension by identifying evidence (i.e., examples of diction, imagery, point of view, figurative language, symbolism, plot events and main ideas) in a variety of texts representative of different genres (i.e., poetry, prose [short story, novel, essay, editorial, biography], and drama) and using this evidence as the basis for Interpretation.  2nd group (a-c)

ELA10W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA10W3 The student uses research and technology to support writing.(f)

ELA10W4 The student practices both timed and process writing and, when applicable, uses the writing process to develop, revise, and evaluate writing. (a-e)

Sample GPS (con’t):

ELA11W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA11W3 The student uses research and technology to support writing.(f)

ELA11W4 The student practices both timed and process writing and, when applicable, uses the writing process to develop, revise, and evaluate writing. (a-f)

ELA12W1 The student produces writing that establishes an appropriate organizational structure, sets a context and engages the reader, maintains a coherent focus throughout, and signals closure. (a-g)

ELA12W3 The student uses research and technology to support writing.(f)

ELA12W4 The student practices both timed and process writing and, when applicable, uses the writing process to develop, revise, and evaluate writing. (a-f)

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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       Revised: 10/15/2010       Organizing   Topic:   Self - Awareness and Self - Knowledge  (The   sk i l l s   o f     k n owing   o n e ’ s   ow n   s t r e ngths,   weaknesses,   abilities   and   limit a tion   A N D   knowing   how   to   use   these   unique   attributions   to   benefici a l l y   i n flue n c e   one ’ s   ow n   l i fe.)         Title :   I Know Me!                
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      Target   Level:   Hi g h School         Sample   GPS :         Objective:          Students will be able to communicate their strength s .       Prerequisite   Understandings/Knowledge/Skills:         Understand   what   a   strength   is .        Understand that  e verybody has strengths .        Understand   that   strengths   are   independent   of   disability.      Materials   needed :       Paper   with   markers   or   Mimio/SmartBoard        Magazin e s       Print   materials   that   can   be   cut   up   for   a   collage   of   strengths        A copy of the “My Strengths” handout (attached)   for each   student      Time   F rame:   30   minutes .           
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Organizing Topic: Self-Awareness and Self-Knowledge (The skills of 

knowing one’s own strengths, weaknesses, abilities and limitation AND knowing how to use these unique attributions to beneficially influence one’s own life.) 


Title: I Know Me!







 ASPIRE
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Target Level: High School 


Sample GPS: 

Objective: 

· Students will be able to communicate their strengths. 

Prerequisite Understandings/Knowledge/Skills: 


· Understand what a strength is. 


· Understand that everybody has strengths. 


· Understand that strengths are independent of disability.


Materials needed:


· Paper with markers or Mimio/SmartBoard 


· Magazines 


· Print materials that can be cut up for a collage of strengths 


· A copy of the “My Strengths” handout (attached) for each student 


Time Frame: 30 minutes. 


Lesson Procedure: 

1. Video clip of a sport figure (depends on class interest). Ideas could include:

a. Michael Jordan

b. Jeff Gordon, Earnhardt Jr., Mark Martin

c. Tony Hawks

d. Venus or Serena Williams

e. Others as determined

2. Complete a Venn diagram using two or three sports personalities and identify their strengths.

3. Have students then focus on their strengths. Using the “My Strengths” handout, students should list their strengths in the different areas of their life.

4. Have students share their strengths with the group. Have class members add at least one additional strength to each student’s list.

5. Include extended list of strengths in the students transition portfolio, IEP folder or student file (somewhere they have access to).

Specific Options for Differentiating this Lesson: 

· Have student use pictures, icons or verbal methods to share information 


· Give students the option of sharing with a smaller group, if they are nervous sharing in a larger group 

· Focus on historical figures, or well-known examples other than those in the sports field. 

Evaluation: 

· Did they come up with at least three strengths? 


· Did they share their strengths with a group of at least four other students? 

Extending Understanding:

 Can they generalize to the IEP process and developing their Present Level


of Performance? 


Sample GPS:

ELA9RL1 The student demonstrates comprehension by identifying evidence (i.e., examples of diction, imagery, point of view, figurative language, symbolism, plot events and main ideas) in a variety of texts representative of different genres (i.e., poetry, prose [short story, novel, essay, editorial, biography], and drama) and using this evidence as the basis for Interpretation.  2nd set (a-c)

ELA9RL3 The student deepens understanding of literary works by relating them to contemporary context or historical background. (a,b)

ELA9RC2 The student participates in discussions related to curricular learning in all subject areas. (a,b,c,)

ELA9RC4 The student establishes a context for information acquired by reading across subject areas. (a)

ELA9C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats. (a,c)

ELA9W2 The student demonstrates competence in a variety of genres. (b,c,e)

ELA9LSV2 The student formulates reasoned judgments about written and oral communication in various media genres. The student delivers focused, coherent, and polished presentations that convey a clear and distinct perspective, demonstrate solid reasoning, and combine traditional rhetorical strategies of narration, exposition, persuasion, and description. (a-d)

ELA10RL1 The student demonstrates comprehension by identifying evidence (i.e., examples of diction, imagery, point of view, figurative language, symbolism, plot events and main ideas) in a variety of texts representative of different genres (i.e., poetry, prose [short story, novel, essay, editorial, biography], and drama) and using this evidence as the basis for Interpretation.  2nd set (a-c)

ELA10RC2 The student participates in discussions related to curricular learning in all subject areas. (a,b,c)

ELA10RC4 The student establishes a context for information acquired by reading across subject areas. (a)

ELA10C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats. (a,c)

ELA10LSV2 The student formulates reasoned judgments about written and oral communication in various media genres. The student delivers focused, coherent, and polished presentations that convey a clear and distinct perspective, demonstrate solid reasoning, and combine traditional rhetorical strategies of narration, exposition, persuasion, and description. (a-d)

ELA11C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats. (a,c)

ELA11LSV2 The student formulates reasoned judgments about written and oral communication in various media genres. The student delivers focused, coherent, and polished presentations that convey a clear and distinct perspective, demonstrate solid reasoning, and combine traditional rhetorical strategies of narration, exposition, persuasion, and description. (a-d)

ELA12C1 The student demonstrates understanding and control of the rules of the English language, realizing that usage involves the appropriate application of conventions and grammar in both written and spoken formats. (a,c)

ELA12LSV2 The student formulates reasoned judgments about written and oral communication in various media genres. The student delivers focused, coherent, and polished presentations that convey a clear and distinct perspective, demonstrate solid reasoning, and combine traditional rhetorical strategies of narration, exposition, persuasion, and description. (a-d)

My Strengths

With my Friends:


1)

2)

3)

With my Family:


1)

2)

3)

In School:


1)

2)

3)

At Work/Volunteer:


1)

2)

3)

Other:


1)

2)

3)

Adapted from Commonwealth of Virginia Department of Education Training and Technical Assistance Centers – I’m Determined Project. 2010 ASPIRE Student Led IEP initiative is funded by the Georgia State Personnel Development Grant (SPDG), Georgia Department of Education through a grant from the Office of Special Education Programs, United States Department of Education and is a collaboration with the Georgia Council on Developmental Disabilities.  
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    October 2010     Organizing   Topic:   Goal Setting and Attainment   (The   skill   o f   determini n g   how   you   are   g o ing   to   acc o mplish   what   you   want   -   setting   the   goal,   plan   for   implementation   a n d   measurin g   succ e ss.)       Title :   In Control of My Goal              

 

 

 

A

A

A

S

S

S

P

P

P

I

I

I

R

R

R

E

E

E

      Target   Level:   Hi g h Sc hool         Sample   Related   GPS :   See p age  4       Objectives:          Define   the   word   goal.      Discuss   the   importance   of   goals.       Distinguish betwe e n long and short - term goals .       Choose   a   goal .        Identify   what   you   want   to   learn,   what   you   already   know,   what   you   need   to change a nd what you can do to make it happ e n .        Prerequisite   Understandings/Knowledge/Skills:          Understanding the difference betwee n   long and   short - term goals .       Distinguishing b e tween idealistic and r e a l istic goals (provide examples  of  each ) .        Using   specific   lang uage   in   setting   goals .        Materials   Needed:          Self   determination   model   Phase   I   worksheet   (attached)        Written   examples   of   long   and   short - term   goals        Video   clips   or   stories   of   goal   setting   (from   “ I’m   Tyler , ( www. i mtyler.o rg )   “ October   Sky ,”   “ Radi o ,”   “ The   Ron   Clark   Story ,” (video/book, etc.)       Bulletin   board   materials   (colored   paper,   pencils)       Time   Frame :   One to two 90 - minute periods .    


