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The i-Ready Placement Tables 

 
The primary function and purpose of the i-Ready Diagnostic assessments 
are to make appropriate instructional recommendations and placement 
decisions for students performing at different levels from Grades K–12. One 
important way this is done is through the Diagnostic’s grade-level 
placements. 

 
Once a student completes an assessment, their overall and domain-level 
scores are calculated based on the difficulty levels of the items the student 
received. The overall score takes into account all the items the student saw, 
whereas the domain-level scores consider only the items within a given 
domain. This information is then compared to the placement tables to 
obtain a placement. Diagnostic placement levels provide an indication of a 

 
 
 
 

 
 
student’s performance based on grade level. These levels are based on 
specific scale score ranges for each chronological grade (i.e., the grade in 
which the student is currently enrolled). Placement levels in i-Ready are 
criterion referenced, reflecting what students are expected to know at each 
grade level and in each content area. The standard setting used to set these 
scores involved more than 100 teachers and followed a research-based 
methodology recommended by technical advisors. These placement levels 
provide a standardized way of describing student performance. 

 

With these placements, educators can maintain a consistent perspective on 
placement throughout the school year and better see and understand 
movement between placements. 
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How to Read the i-Ready Placement Tables 

1. Turn to the correct placement table. 
2. Find the student’s chronological grade in the first column. Use that row to determine relative placement levels. (Please note that for educators who have 

used previous versions of our placement tables, the rows and columns have been transposed in this new version). 
3. Find the range that contains the student’s score, and use the column label for that range to determine the student’s absolute grade-level placement. The 

colors in each cell correspond to the colors in the score reports for the relative placements. 
 

If the student placed on grade, the cell will be divided into subcells. The first cell is Early On Grade Level, shaded light green. The middle cell is Mid Grade 
Level, and the last cell is Late Grade Level, both shaded darker green. Boxes that are shaded gray indicate that a score at this grade level is not possible. 

 

 
For example: 

• Student A is in Grade 3 and earned a score of 500 in Reading Overall. In the Grade 3 row, we can see that 500 is in the range from 474-510, which 
corresponds to a Grade 2 placement. Student A earned an overall placement of Grade 2 in Reading. The cell is a light yellow color, which corresponds to 
the color for one grade level below. 
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Understanding More about i-Ready Placements 
and Placement Tables 
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There are two ways the placements appear in Diagnostic reports: absolute placements and relative placements. 

 
 Absolute Placements for Reading and Math Relative Placements for Reading and Math 

Definition The grade level associated with the student’s performance 
 

A third grade student who scores at a level consistent with 
that of a first grade student would receive an absolute 
placement of Grade 1. 

The student’s performance relative to their grade level 
 

A third grade student who scores at a level consistent with a first grade 
student would receive a relative placement of Two Grade Levels Below. 

Purpose and 
Use 

To understand at which grade level a student is performing 
within the context of college- and career-readiness standards. 
These placements are often used for reporting purposes. 

To understand at which grade level a student is performing in comparison 
to their chronological grade level. These placements are often used to 
satisfy specific use cases, such as for Response to Intervention. These 
placements allow for a view of student performance that is grade-level 
agnostic. Relative placements support aggregate reporting at the school 
and district level and are used to aid in interpretation of the i-Ready growth 
model. 

Placements Early On Grade Level (e.g., an Early On Grade Level third 
grade student would receive a placement of Early 3): 
Students in this level will benefit from on-grade level 
instruction to help them meet the expectations of college- 
and career-ready standards for their grade level. Students in 
Early On Grade Level have only partially met these grade- 
level expectations. 

 
Mid Grade Level (e.g., a Mid Grade Level third grade student 
would receive a placement of Mid 3): Students in this level 
will benefit from instruction in late on-grade level topics. 
These students have met the minimum requirements for the 
expectations of college- and career-ready standards in their 
grade level. 

Mid, Late, or Above Grade Level 
o Definition: Students at this level have met or surpassed the 

minimum requirements for the expectations of college- and career- 
ready standards in their grade level. Students will benefit from 
instruction in late on-grade level topics or above-grade level 
instruction. 

o Implications for Instruction: Students placing Mid, Late, or Above 
Grade Level will likely benefit from grade-level instruction and 
exposure to topics typically covered at the next chronological grade 
level. 

o Implications for Intervention: While students placing Mid, Late, or 
Above Grade Level may need support with specific missing skills, 
they likely do not need specialized intervention. 

 
 
 

 
i-Ready Absolute and Relative Placements 
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Late Grade Level (e.g., a Late Grade Level third grade 
student would receive a placement of Late 3): Students in 
this level will benefit from late on-grade level enrichment and 
will be ready for instruction focused on topics typically 
covered in the beginning of the subsequent grade level. 
Students in Late Grade Level have successfully met or 
surpassed the grade-level expectations of college- and 
career-ready standards. 

 
Below Grade Level (e.g., a third grade student scoring Below 
Grade Level could receive a placement of Grade 2, Grade 1, 
or Grade K): Remediation focused on below-grade level 
material is recommended to help fill in gaps in students’ 
foundational knowledge. Students in this level are not close 
to meeting the expectations of college- and career-ready 
standards for their grade level. 

 
Above Grade Level (e.g., an Above Grade level third grade 
student could receive a placement of Grade 4): Students in 
this category will benefit from above-grade level instruction. 
Students in Above Grade Level have successfully met or 
surpassed all the expectations of college- and career-ready 
standards for their grade level as well as some expectations 
from subsequent grade levels. 

Early On Grade Level 
o Definition: Students at this level have partially met grade-level 

expectations. They will benefit from continued on-grade level 
instruction. 

o Implications for Instruction: These students will benefit from on- 
grade level instruction to help them meet the expectations of 
college- and career-ready standards for their grade level. 

o Implications for Intervention: While students placing Early On 
Grade Level are still building skills at their chronological grade 
level, they likely do not need specialized intervention. 

 

 One Grade Level Below 
o Definition: Students at this level are approaching grade- 

level expectations and will benefit from grade-level instruction 
with targeted support. 

o Implications for Instruction: These students will likely benefit from 
both grade-level instruction and targeted support to fill in specific 
skill gaps to help them succeed with grade-level content. 

o Implications for Intervention: While students placing One Grade 
Level Below are likely to benefit from grade-level instruction, they 
may also benefit from review or remediation of material that is one 
grade level below their chronological grade. 

 

 Two Grade Levels Below 
o Definition: Students at this level will likely need additional support 

with key skills below their chronological grade level to be ready for 
grade-level instruction. 

o Implications for Instruction: These students likely need instruction 
focused on prerequisite skills to be successful in grade-level 
instruction. 

o Implications for Intervention: These students likely need formal 
intervention and remediation support to fill skill gaps and prepare 
them for grade-level instruction. 



©2022 Curriculum Associates, LLC. All rights reserved. Page 8  

 
 
 
 

 

 
Three or More Grade Levels Below 
o Definition: Students working three or more grade levels below 

their chronological grade will likely need significant support with 
key skills below their chronological grade to be ready for grade- 
level instruction. 

o Implications for Instruction: These students likely need instruction 
focused on foundational skills and concepts to be successful in 
grade-level instruction. 

o Implications for Intervention: These students likely need formal 
intervention and remediation in foundational skills and concepts to 
prepare them for grade-level instruction. 

 

These relative and absolute placements are used throughout the Diagnostic reports. Additionally, the relative placements are sometimes combined in the 
Diagnostic to show the 3-Level Placements and the 5-Level Placements. 

• The 3-Level Placements, which are often used for intervention screening purposes (e.g., Tier 1, 2, and 3) combine relative placements together to display 
performance using familiar green, yellow, and red designations. The specific relative placements associated with green, yellow, and red designations 
change across the year. For example, a student who is Two Grade Levels Below in the fall will be designated as yellow, but a student who is Two Grade 
Levels Below in the spring will be designated as red. 

The 5-Level Placements consist of Mid or Above Grade Level, Early On Grade Level, One Grade Level Below, Two Grade Levels Below, and Three or More Grade 
Levels Below and are consistent from the fall to the winter and into the spring. Additionally, the 5-Level Placements are used in the Diagnostic growth model, the 
Diagnostic’s projected proficiency feature, and other aspects of the Diagnostic. 

 
Lastly, for some grades and domains, there is a placement-level category called Max Score. This category is intended to recognize performance that is very high 
and exceeds the expectations for the domain area at all grade levels measured by the Diagnostic. Students with Max Score will be placed out of instruction for 
that domain for i-Ready lessons. 
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Sample Score Report with Absolute and Relative Placements 
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Grades K–12 Placement Tables 
Math and Reading 



 

Mathematics—Overall Placements and Integrated 
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Mathematics—Algebra and Algebraic Thinking Placements 
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Mathematics—Number and Operations Placements 
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Mathematics—Geometry Placements 
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Mathematics—Measurement and Data (including Grades 9–12 for Accounts in Which the “Integrated” Reporting Option Is Selected) 
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*For more information on using the placement tables with the Traditional Pathway, refer to Common Questions Specific to the High School Mathematics Placement Tables in the 

Appendix. 

Mathematics Traditional Placements—Overall* 
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*For more information on using the placement tables with the Traditional Pathway, refer to Common Questions Specific to the High School Mathematics Placement Tables in the 

Appendix. 

Students Rostered in Grade 9—Traditional Pathway Reporting Option Selected* 
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Students Rostered in Grade 10—Traditional Pathway Reporting Option Selected* 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*For more information on using the placement tables with the Traditional Pathway, refer to Common Questions Specific to the High School Mathematics Placement Tables in the 

Appendix. 
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Students Rostered in Grade 11—Traditional Pathway Reporting Option Selected* 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

*For more information on using the placement tables with the Traditional Pathway, refer to Common Questions Specific to the High School Mathematics Placement Tables in the 
Appendix. 



©2022 Curriculum Associates, LLC. All rights reserved. Page 15  

 
*For more information on using the placement tables with the Traditional Pathway, refer to Common Questions Specific to the High School Mathematics Placement Tables in the 

Appendix. 

Students Rostered in Grade 12—Traditional Pathway Reporting Option Selected* 
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Reading Placements—Overall 
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Reading Placements—Vocabulary 
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Reading Placements—Comprehension Literature 
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Reading Placements—Comprehension Informational 
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Reading Placements—Comprehension Overall 
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Reading Placements—Phonological Awareness 
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Reading Placements—High-Frequency Words 
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Reading Placements—Phonics 
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APPENDIX 
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Common Questions 
 

 

Question: What do the i-Ready placement levels mean? 
Answer: The performance level descriptions shown on the previous page are 
the best starting place for understanding the i-Ready placements. A 
student’s grade-level placement is, broadly speaking, an indication of the 
content they most likely need to learn and continue practicing. This is 
particularly helpful at the domain level. For example, if a student is enrolled 
in Grade 5 and earns a placement of Grade 3 in the Geometry domain, this 
indicates that the student most likely needs to continue receiving instruction 
on Grade 3 content in this domain. 

 
Question: What placement is considered “proficient”? 
Answer: The decision as to whether or not a student is considered 
“proficient” should be up to individual school districts. However, students 
who achieve the Mid Grade Level placement are generally considered to 
have achieved grade-level proficiency. Note that proficiency on the i-Ready 
Diagnostic does not necessarily have the same meaning as proficiency on a 
state end-of-year test. 

 

Question: Last spring, my student placed On Grade Level. This fall, the same 
student is now listed as below grade. What’s going on? 
Answer: It is reasonable to expect that a student early in the fall semester 
may not have received instruction in some grade-level content. There is also 
research which suggests that some students experience a small amount of 
“learning loss” over the summer months if they are not actively engaged in 
academic activities. The best way to compare student performance from 
spring to fall is to look at the change in their scale scores. The i-Ready scale 
is vertically aligned across years, which means a student’s score can be 
compared from year to year. 

Question: Why do the placement levels overlap across grades? I looked at a 
student in Grade 3 and one in Grade 4 who had both earned scale scores of 
600 in Reading, and they were both listed as on grade. How can this be? 
Answer: The placement levels overlap across grades because the difficulties 
of the skills students learn also overlap across grades. In general, skills 
taught at higher grade levels tend to be more difficult, but there is 
considerable overlap from one grade to the next. To understand this, it’s 
sometimes helpful to think about how students progress from one grade to 
the next in school. For example, for students to be promoted from fourth to 
fifth grade, they don’t need to have mastered every single skill in fourth 
grade. They will still be able to succeed on many fifth grade skills. In fact, 
there are plenty of skills in fifth grade that students would find easier than 
skills they learned in fourth grade. The fourth grade skill of solving real- 
world problems involving elapsed time is harder than the fifth grade skill of 
comparing two decimals. This fact helps explain why there are overlapping 
difficulty levels across grades. 

 
Question: Why are the placements divided into Early, Mid, and Late for on- 
grade placements only? Why aren’t off-grade placements also subdivided? 
Answer: Since grade-level standards are the greatest area of focus for 
educators of a given chronological grade, it is important that our placement 
tables and instructional recommendations also focus on the differences 
among students who are performing on-grade level. Additionally, for 
students who perform below or above their grade level, the range of scale 
scores is smaller. Since the placement ranges for levels below and above a 
student’s chronological grade are smaller, it would be less reliable to provide 
multiple categories within those ranges. In many cases, the standard error of 
measurement would be larger than the differences between these 
subplacements. 
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Question: Why is it so hard for students to place Above Grade Level? My 
student is high performing but is only performing at Mid Grade Level. 
Answer: The Late Grade and Above Grade Level placements are difficult 
benchmarks for students to attain, and few students reach these placements 
nationally. For example, 10 percent of students at most in each grade level 
attain the Late Grade Level placement on their spring Diagnostics in 
Mathematics, and in many grade levels, fewer than 5 percent of students do 
so. i-Ready placements are conservative, and our instructional 
recommendations are focused on providing teachers with actionable data 
that can be helpful in the classroom. Students will see items that push them 
to the edges of their proficiency, which enables us to provide these 
instructional recommendations. 

 
Question: Why are there caps on placement levels? Why can’t students 
earn placements more than three grades above their chronological grade? 
Answer: While students in any grade can theoretically receive the maximum 
scale score, the i-Ready placement levels for a given chronological grade are 
capped at three grades Above Grade Level. Our national data shows that 
only roughly 0.3 percent of students receive placements three grade levels 
above their chronological grade. That is, 99.7 percent of students place no 

 

more than two grades Above Grade Level. In those instances where a 
student’s scale score would place them three levels above their 
chronological grade, districts and schools should certainly review the 
instructional supports and grade placements for those students. However, 
because so few students reach this level, i-Ready does not provide 
placement levels more than three levels above the student’s chronological 
grade. 

 
Question: How were the grade-level placements determined? 
Answer: The scale scores, which define the placement levels at each grade, 
were determined through a process called “standard setting” in which 
teachers reviewed grade-level expectations for the i-Ready Diagnostic and 
compared them to students in their classrooms. Statistical analyses were 
then conducted to identify the cut point which most accurately classifies 
students into the placement levels identified by teachers given their 
performance on the i-Ready Diagnostic. For the Late Grade Level placement, 
additional consideration was also given to being confident that students 
whose score placed them into this level would benefit from instruction that 
might be above grade level. 
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Common Questions Specific to the High School Mathematics Placement Tables 
 

What is a high school math pathway? Why do they exist? 
The Common Core State Standards (CCSS), like many other college- and 
career-ready standards, are organized by grade level for Grades K–8 but by 
topic for the high school grades. There are a variety of possible approaches 
to organizing the high school standards into a series of courses, and 
Appendix A of the CCSS mathematics documentation provides sample 
pathways for high school math. Specifically, the two main pathways 
delineated were a Traditional Pathway and an Integrated Pathway. For 
more information about these pathways, please refer to the CCSS 
documentation. 

 

A brief description of the pathways is given in that document as follows: 
1. An approach typically seen in the U.S. (Traditional) 

that consists of two algebra courses and a geometry 

course, with some data, probability and statistics 

included in each course; 

2. An approach typically seen internationally 

(Integrated) that consists of a sequence of three 

courses, each of which includes number, algebra, 

geometry, probability, and statistics. 

The i-Ready high school pathways were modeled after these two basic 
structures. 

• The i-Ready Traditional Pathway assumes students will 

complete an Algebra I course, a Geometry course, and an 

Algebra II course and that the algebra courses will include little 

to no geometry content and the geometry courses will include 

little to no algebra content. 

• In contrast, the Integrated Pathway assumes students will 

complete three high school math courses, each of which 

contains content from algebra, geometry, and other content 

areas. 

How does i-Ready deal with the different pathways? 
It is important to recall that i-Ready Diagnostic is not a grade-level 
assessment. Students are served items on the Diagnostic based on their 
performance, not based on the course in which they are enrolled. Students 
assigned to the Traditional Pathway and the Integrated Pathway receive 
items from the same Diagnostic item pool and follow the same test flow. In 
other words, if the same student took the assessment in exactly the same 
way, and the only difference between the two assessments was the 
pathway to which the student was assigned, we would not expect to see 
any meaningful difference in the student’s test flow or assessment results. 

 

The high school math pathway is set at the account level and should be 
determined by district leadership based on the pathway that best 
corresponds to the high school mathematics courses used in that district. 

 
What is the difference between the pathways when it comes to i-Ready 
users? 
Students will not see any differences in their experience of i-Ready based on 
the pathway chosen. The primary differences are visible to educators and 
have to do with the reporting and interpretation of student Diagnostic 
results. 

 
The most obvious difference is in the placement tables for high school 
students. Students following an Integrated Pathway will receive different 
placements than students following a Traditional Pathway. For example, a 
Grade 9 student following the Integrated Pathway who receives an overall 
scale score of 520 will receive an overall placement of Early 9. A student in 
Algebra I following the Traditional Pathway who receives the same overall 
scale score would receive an overall placement of Early Algebra I. The 
overall placement tables contain the same ranges of scores but apply 
different placement labels to those ranges—where a student in the 
Integrated Pathway might receive a placement of Grade 10 or Late 11, a 
student in the Traditional Pathway might instead receive a placement of 
Geometry or Late Algebra II. 

http://www.corestandards.org/assets/CCSSI_Mathematics_Appendix_A.pdf
http://www.corestandards.org/assets/CCSSI_Mathematics_Appendix_A.pdf
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It is important to note that the course designation for a student in the 
Traditional Pathway is determined based on the chronological grade. All 
Grade 9 students are considered to be enrolled in Algebra I for the purposes 
of determining their placements and relative placements, all Grade 10 
students are considered to be enrolled in Geometry, and so on. 

 
Furthermore, because the placement tables are different for the Integrated 
and Traditional Pathways, there are some additional differences in how i- 
Ready reports on student Diagnostic results. For example, since intervention 
tier recommendations are based on students’ relative placement levels, 
these recommendations look a bit different when applied to students in the 
different pathways. 

 
With all of this being said, it is important to note that these differences are 
only applicable to students who perform well enough to receive placements 
in the high school grades. For students who demonstrate performance 
below the high school level, their placements are determined identically 
regardless of pathway. 

 
What is the CCR Math Placement and Grade Level listed in the placement 
tables? 
CCR Math stands for College and Career Ready Mathematics and represents 
a level of mathematical knowledge and skill associated with preparedness 
for entry-level college mathematics coursework. The CCR Math level follows 
Algebra 1, Geometry, and Algebra 2 in the Traditional Pathway approach to 
teaching mathematics and follows Integrated 1, Integrated 2, and 
Integrated 3 in the Integrated Pathway approach to teaching 
mathematics. As such, CCR Math is analogous to a fourth course in 
mathematics that might be taken by students in high school. Students who 
achieve an On Grade Level placement in CCR Math likely will have been 
assessed on concepts including precalculus, statistics and probability, and 
trigonometry. 

 

How do the placement tables work for high school mathematics? 
The i-Ready Traditional Pathway assumes students will complete an Algebra 
I course, a Geometry course, and an Algebra II course and that the algebra 
courses will include little to no geometry content and the geometry courses 
will include little to no algebra content. In contrast, the Integrated Pathway 
assumes students will complete three high school math courses, each of 
which contains content from algebra, geometry, and other content areas. 
The course designation for a student in the Traditional Pathway is 
determined based on the chronological grade. All Grade 9 students are 
considered to be enrolled in Algebra I for the purposes of determining their 
placements and relative placements, all Grade 10 students are considered 
to be enrolled in Geometry, and so on. When using the placement tables for 
the Traditional Pathway, use the row corresponding to the student’s 
chronological grade level. 
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Example: Using the Placement Tables for High School Math in the Traditional Pathway 

 
There are some nuances when reading the tables for high school math, as the tables vary depending on whether students are rostered in a 
Traditional Pathway or Integrated Pathway. The placement tables for the Traditional Pathway are read differently from the other tables. 

 
In the Traditional Pathway at the overall level, there are four rows: Algebra 1 (Grade 9), Geometry (Grade 10), Algebra 2 (Grade 11), and CCR 
(Grade 12). You can use the placement tables to determine a student’s relative placement as well as absolute placement. Using the row 
corresponding to the student’s chronological grade level, examine the placement table as a whole. Identify the student’s placement by finding 
the score range that includes their score. Then, you can identify their relative placement by examining where that student’s placement falls 
relative to their chronological grade. 

 
i-Ready also provides domain level placements in math. Below is an example using the Traditional Pathway, showing Algebra II (Grade 11) 
domain-level placements. Consider a Geometry (Grade 10) student who earned a scale score of 510 in the Algebra domain. In this student’s 
case, they would earn an Algebra placement of Grade 8 (503–514). 

 
Students Rostered in Grade 11—Traditional Pathway Reporting Option Selected 
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